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European Recognition of Prior Learning Network Meeting

Tallinn, Tallinn University of Technology, Estonia, 
21 May 2012 (09:00-16:00 hrs)
List of Participants:

	
	Name 
	Country/Organization 

	1.
	Raul Ranne
	Estonia

	2.
	Helen Pollo
	Estonia

	3.
	Marin Gross 
	Estonia

	4.
	Ethel Ader
	Estonia

	5.
	Baiba Ramina
	Latvia

	6.
	Patrick Leushuis
	Netherlands

	7.
	Anne Loken
	Norway

	8.
	Beata Jalocha
	Poland

	9.
	Heather Gibson
	Scotland

	10.
	Alexandru Pop 
	Secretariat

	11.
	Mats Edvardsson 
	Sweden

	12.
	Mehmet Durman 
	Turkey

	13.
	Tim Burton
	UK

	
	
	


(1) Welcome and opening
Mr. Raul Ranne, on behalf of Archimedes Foundation opened the meeting, greeted the participants and introduced the working schedule for the day and the agenda. Greeting words were said by Prof. Kalle Tammemäe, Vice Rector for Academic Affairs, Tallinn University of Technology. A tour de table followed where the participants at the meeting briefly introduced themselves, indicating the country / organisation they represent. 

(2) Adoption of the agenda 
The agenda for the meeting was adopted.
(3) Adoption of the Minutes of the Recognition of Prior Learning Network       meeting in Glasgow, 23 June 2011
The Minutes of the RPL meeting in Glasgow, on 23 June were circulated to the participants during the meeting and were adopted electronically after the meeting.
(4) Presentations from Estonia 
RPL system in Estonia by Ethel Ader representing Tallinn University of Technology 

[image: image1.emf]
Martin Gross representing Tallin University 


[image: image2.emf]RPL 

IMPLEMENTATION

MARIN GROSS

TALLINN UNIVERSITY


Helen Pollo from the Ministry of Education and Research,
Raul Ranne representing Archimedes Foundation 


[image: image3.emf]ERPL – the way forward

Tallinn, 25.05.2012

Raul Ranne

raul.ranne@archimedes.ee


The presentations cover all aspects of RPL in Estonia and presented multilateral views of Universities, researchers.
(5) Sharing of the practices:

All participants had the opportunity to present briefly the developments of RPL in their countries. Comprehensive view on development in UK’s quality assurance system was given by Tim Burton
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(6) Change in Recognition of Prior Learning Network chairing

Handover of the competences and responsibilities of the ERPLN Chairman Heather Gibson from Scotland to Raul Ranne from Estonia.
(7) Information on the Recognition of Prior Learning Network goals and current status  
Raul Ranne gave an overview of the status of ERPLN and the direction it should move to.

Currently there are 46 members in ERPLN list, representing 20 countries, UNESCO, EUA and EU Secretariat. There are few web-based tools to assist in organizing the network and share best practices (such as LinkedIN group), however, those tools have so far found little usage.

Overall there is little knowledge among Bologna process participants about ERPLN, its goals, doings and events. The situation is made more difficult by the fact that the network currently has no funds which could be used to organize required events to share best practices.

The goals of ERPLN should be focused on exchange of best practices and existing guidelines. The network can also be used to share information in RPL regulations, developments, policies and practices in participating countries – so countries participating would always have updated information about ongoing important changes in national legislation in certain countries. Currently it’s being done via European Inventory on Validation and other similar tools, however, information from those sources are delayed by a year or two.

ERPLN can also be used as a forum where certain country issues can be brought up and discussed to receive wider input and reflect the issues on wider group of countries.

And last, but not least, ERPLN should be for exchange of contacts to get speakers, moderators for conferences, contact persons for organizing study visits etc.
(8) RPLN-the way forward

The first goal would be to take step towards more event-based network, to hold two official network meetings every year and smaller seminars in between, to also use network as an advertisement channel for upcoming events.

The network should be expanded to include more countries who haven’t named their representative to the network yet and include more representatives from countries who already are ERPLN members.

To promote communication and assist ERPLN members in planning their participation in ERPLN events, a yearly action plan should be available with potential meeting dates already in place.

The action plan should include upcoming events and, if possible, such events should be tied to other events – for example, to hold network meeting at the same time as some known international seminar.

There should be at least two meetings per year – one in spring, one in autumn. Seminars should be themed – one focused on quality assurance, one on gathering statistical information or assessment methods used in countries etc. To coordinate the events and themes the steering board can offer its input to set the agenda and theme for events.

The next steps

· It is planned to hold a Call for members – to get more countries involved in the Network.

· It is planned to hold a Call for Steering Board members, as some members of the Board have left.

· During the BFUG meeting ERPLN will be discussed. There’s also a question whether ERPLN should stay under BFUG or rather be moved under existing working group. The discussion will be brought up during the next Steering Board meeting.

(9) Conclusion of the meeting
At the conclusion of the meeting an idea is brought forward to organize joint seminar with EURASHE. The network agrees that it should look further into this idea and possibly hold this seminar later in 2012.

End of the meeting
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An intro

Welcome to RPL!





Mida uurin ja miks? Minu taustast veidi?
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POLICY BORROWING AND LENDING

FORMATION OF POLICY



RPL formation

















1950-60  USA



1980 UK



NORMATION OF POLICY





RPL in EU



















2000 

Lifelong learning memorandum

Bologna process





BURN OUT OF POLICY

Stainer-Khamsi 2006, 2004, Popkewitz





Where are we at? Normation!!!
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RPL as salvation







RPL AIM

Social justice

Individual opportunities, widening access to education



Economic development and labor market

Using existing competencies more effectively



Social change

Making the competence of the population visible



(Andersson 2003)





There are three main aims (explicit or implicit) of RPL identified above in the history of RPL and in different contexts. The first aim is social justice, the second is related to competitiveness, economic development and the potential of using available compe- tence in the labour market, and the third is social change (Andersson et al, 2003b).3 Different models are developed according to which aims are the focus. 



The aim of RPL: 

Social justice – individual opportunities (policy talks about that but the reality is different)

Economic development – labour market, EU policy aims here

Social change – making the actual competence of the population visible (not the case for us)
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RPL ADAPTED TO THE SYSTEM

Focuses on the demands of the educational system or the labor market

Individuals competencies are measured and assessed according to the prescribed criteria that determine which specific competence and knowledge are useful

Knowledge and competencies are regarded as products or goods

the individuals whose competence satisfies formal demands are the only group that can take advantage of this kind of RPL





Even though social justice and benefits to the individuals are stressed as the aims of RPL, it is the formal system’s needs and demands that determine the values of one’s knowledge and competencies (Harris, 1999).



The convergent assessment – assessing if you know (certain things) – is discussed in relation to divergent assessment – assessing what you know (Torrance and Pryor, 1998).
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RPL CHANGING THE SYSTEM

All knowledge is valuable in itself and therefore the individual’s knowledge and competence could be accepted, even if the formal merits are lacking

Untraditional groups enter the system as a result of RPL. These groups gain access to the system not just because their competence meets the demands of the system but because the system recognizes the individuals’ experience and competence on their own merits

The individuals enter the system with their knowledge, experiences and perspectives, they are able to bring about changes in the system from inside.





EU policy as a driving force in RPL development



RPL aimed at labor market needs and educational mobility



RPL will save us!





To conclude here RPL policies and practices in Estonia are talking about RPL as a tool that will save us from learning! Re-learning, save time and save money!

The aim is a blend: Social justice AND Economic development and labor market



Michelson (2007) refers to the “differing historical moments” at which RPL emerged in different countries . 

The focus was clearly to deal with a societal situation, which required some form of correctional action or fast-tracking to give people who would otherwise not have access to institutions of learning the opportunity to study and attain qualifications . 

 Historical moments – in the case of Estonia this is policy only

 Hariduslik ebavõrdsus või võmaluste puudumine – need ei ole inimesed, kes eestis RPList võidavad. Võidavad need kes juba õpivad ja säästavad vaid aega. Ehk RPL algne idee, taotlus eestis ei rakendu, sest RPL implementation on policy led. 
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RPL is deceptive







RPL APPLICANT

TYPICAL

Advantaged  groups

Knows well formal education system and its opportunities

Interested in saving time

Maximum use of prior studies

They want more of RPL!

Do they need RPL?



UNTYPICAL

Marginalized groups

Has work experience

Has studied in numerous ways but…

Unfamiliar with university

Values learning and opportunity to study

How can they be supported?





Once applied – wants to apply again!

RPL is a great tool! – why not to use it! I need to full-fill the curriculum! I need to work and thus save time! 



Only a few saw RPL as an opportunity where the time you have saved can be used to learn something else. 

I DIDN*T LEARN ANYTHING!
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70% of students are aware of RPL 



83% have never applied for RPL



13% have applied for recognition of prior studies



less than 2% have applied for recognition of experiential learning





TLU 2012

RPL is deceptive! The ones who are privileged get more opportunities!!!

RPL for access – for new groups 
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RPL as a tool for POWER







The power of recognizing knowledge rests with the university



In order for learning to be recognized by the university it must be presented according to norms and regulations laid down by the institution. 



RPL could become a powerful tool of control and exclusion as applicant has to learn RPL discourse rather than RPL being something that recognizes what they already know. 





Learners are asking for recognition for their individualized learning gained outside formal education, thereby challenging their current status quo, but at the same time they are claiming a place within the educational hierarchy. 
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Councellors see RPL councelling as a very problematic part of their everyday work. 

Applicants are not aware of the RPL process nor their own learning

Lack of skills for supporting applicants and understanding their prior learning 



Assessors see applicants problematic as well.

Applicants have lack of knowledge about the curriculum, their own knowledge, reflective writing is poor and supportive documents are often not enough



Applicants say that different sources of knowledge might be recognized in university if you as an applicant can put that knowledge in the form that university expects it. 









Who has the power? The learner? NO councellor and assessor have the power and ADMINISTRATOR

WHAT GETS RECOGNISED IS depends on what assessor understands as learning!



It matters that the work experience is several years but it does not matter what has been the content of these years of experience. Value has been given to time as a quality mark, nevertheless the content. 
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Applicants are quite happy with RPL. 

Except that assessment procedures are often unclear and counseling is focusing on filling in application forms but not supporting self-analysis.





70% nõustajaid toetab vormi täitmist!

A tool for power that gets acted out!
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RPL is SIMPLIFIED







Overall lack of awareness of RPL process.



RPL is seen as a fast track thru the system. The views of RPL are over simplified.



Attitudes towards RPL are mostly positive but there is a lot of scepticism.



Applicant is seen as a “problem” in RPL process by counsellors and assessors. 



Learning that is not presented as the university prescribes will not be recognised in RPL process. 





RPL requires an individual approach for the students. But the university today is going towards massification, neo-liberal values etc.

Councellors are not happy with it! Assessors are not happy with it! Students are not sure what is going on!



SIMPLIFIED view on learning – KOLB!!!! Experiential learning
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RPL is seen as a technicality and the full potential of the process is not used in the university. 



RPL implementation is university led and thus is concerned with quality assurance issues and fitting the RPL to the exicting systems (RPL adapted to the system).



Learning and learners as central for RPL process are not present in implementation and are rather seen problematic. 





ARE we segregating RPL applicants? Applicants feel that RPL is not a favorable action in the university but what about the ones who have already applied?
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Questions?

Can applicants learning fit to the pre-determined traditional university?

How to widen access to RPL?

Is RPL instrumental?

How RPL changes the university?

Is RPL a learning process? 
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Status

		Total 46 members in the list, representing 20 countries, UNESCO, EUA, Secretariat.

		Little activity in using web-based tools and environments.

		Little knowledge about ERPL and its doings among Bologna stakeholders.

		No finances.











Goals

		Exchange of best practices, guidelines.

		Information on changes in RPL regulations, developments,  policies and practices in participating countries.

		Possibility to bring country issues for discussion within the network – reflection, wider input.

		Contacts!











First steps forward

		Move from web-based network to more event-based network.

		Expansion of the network to include both countries, who have named their representative and countries who haven’t done that.

		Promoting activity within the network.

		Yearly action plan with events and meetings circulated among network members.













Events

		Network seminars – study visit combined with network event.

		Two seminars per year – spring/autumn.

		Themes for network events – quality assurance, statistical information, assessment methods etc.

		Steering board meetings twice a year – board sets the agenda and theme for network events.











Next steps

		Call for members.

		Call for Steering Board members.

		Planning of 2012 – Steering Board meeting in October,  network seminar in December?

		Conference in October?
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UK Quality Code for Higher Education

The Quality Assurance Agency for Higher Education. Registered charity numbers 1062746 and SC037786
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Research, Development and Partnerships Group







This is designed as a set of slides which can be used, some or all, as appropriate to the audience in question
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The role of the Quality Assurance Agency

QAA’s mission is to safeguard standards and improve the quality of UK higher education

We work with higher education providers to develop reference points and guidance which are used by all providers

We conduct reviews and publish reports detailing the findings of those reviews

We investigate concerns about a subscriber’s quality and standards

For more information see: www.qaa.ac.uk/aboutus 





This slide is designed for use if the audience is not familiar with the role of the QAA

The link ‘aboutus’ will take you to the QAA’s website giving more detailed information and further links about each aspect of our work: www.qaa.ac.uk/aboutus/Pages/default.aspx 

The next slide provides information on our strategy
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QAA’s Strategy 2011-14

QAA has four strategic aims for the period 2011-14

meet students' needs and be valued by them 

safeguard standards in an increasingly diverse UK and international context 

drive improvements in UK higher education 

improve public understanding of higher education standards and quality. 







Click on ‘strategic aims’ to go to a copy of our strategy on the QAA website: www.qaa.ac.uk/AboutUs/strategy11-14/Pages/default.aspx
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UK Quality Code for 
Higher Education



Expectations:

Things higher education providers expect of each other and which the general public can expect of all higher education providers
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Part A





Setting and maintaining threshold academic standards





Part B





Assuring and enhancing academic quality





Part C





Information about higher education provision





















Indicators





of ‘sound practice’











Chapters of the Quality Code

A1: The national level



A2: The subject and qualification level



A3: The programme level



A4: Approval and review



A5: Externality



A6: Assessment of achievement of learning outcomes

B1: Programme design and approval



B2: Admissions



B3: Learning and teaching



B4: Student support



B5: Student engagement



B6: Assessment of students and accreditation of prior learning



B7: External examining



B8: Programme monitoring and review



B9: Complaints and appeals 



B10: Management of collaborative arrangements



B11: Research degrees

Part A: Setting and maintaining threshold academic standards



Part B: Assuring and enhancing academic quality



Part C: Information about higher education provision



General introduction









As indicated above there are three parts to the Quality Code, held together by the General Introduction.  This presents a much clearer structure for the single Quality Code, rather than the uncertainty that surrounded the components of the Academic Infrastructure.



Parts A and B are divided into chapters, three of which are new, having been identified by the sector as omissions from the Academic Infrastructure: Learning & teaching, student engagement and student support. Part C, which is also new, is not divided into chapters.



Most of Part A involves cross-referencing to relevant chapters in Part B, as some areas such as external examining and assessment relate to both standards and to quality. 



A1 includes the frameworks for higher education qualifications. A2 links to the subject benchmark statements and the Foundation degree qualification benchmark statement



The structure is broadly designed around the notion of the student lifecycle; this should make it easier to follow
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Why the Quality Code was developed

Evaluation of its predecessor the Academic Infrastructure to determine whether it remained fit for purpose

Consultation with HE providers and other stakeholders

A Final report setting out the proposed structure of the Quality Code







Use this slide if the audience wants to know about the origins of the Quality Code. The Quality Code will replace the Academic Infrastructure which was established recommendations of the National Committee of Inquiry into Higher Education chaired by Lord Dearing in 1997 



The Academic Infrastructure was the rather awkward name given to the collection of reference points established between 1999 and 2001. The four components being: the Framework for Higher Education Qualifications (in Scotland the separate Framework for Qualifications for Higher Education Institutions); the Subject Benchmark Statements, the Code of Practice (published in 10 sections) and the guidelines for programme specifications 

QAA conducted an extensive evaluation in 2009-10 to determine in consultation with the sector and other stakeholders whether the AI remained fit for purpose given the significant changes in higher education over the previous ten years. This was followed by a consultation on possible changes to the Academic Infrastructure to address the findings of the evaluation. The responses to the consultation were used to establish the form of the Quality Code



Clicking on the links on the slide will take you to the AI itself (www.qaa.ac.uk/AssuringStandardsAndQuality/AcademicInfrastructure/Pages/default.aspx)

 and to the final report (www.qaa.ac.uk/Publications/InformationAndGuidance/Pages/changes-to-academic-infrastructure.aspx). 

The link ‘Evaluation’ takes you to the earlier reports including the evaluation findings. 

(www.qaa.ac.uk/AssuringStandardsAndQuality/AcademicInfrastructure/Pages/AI-consultation-findings.aspx)
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Quality Code – under construction









The existing elements of the Academic Infrastructure put back together in a different order

Some reworking to cover topics in a more appropriate way

Some completely new chapters e.g. student engagement



Review and editing of the whole for consistency and to reduce duplication













We use the image of the jigsaw to demonstrate how the development of the Quality Code involves taking apart the Academic Infrastructure, putting back together in a different shape to make it more coherent, and adding to it new chapters

7



Under construction

New chapters

B3: Learning & Teaching



Revised chapters

B10: Collaborative arrangements













Part C – information

B5: Student engagement

B11: Research degrees

Progress?

Published when?

March 2012

June 2012

September  2012

December 2012

June 2012













Who needs to know about the Quality Code?

Students

Academic Staff

Employers

Professional, statutory and regulatory bodies (PSRBs)





Quality Managers

Other stakeholder groups

















The Quality Code is owned by the UK higher education sector and is published and maintained by QAA on their behalf. QAA works with the sector in developing and maintaining the Quality Code, to ensure that it represents expectations on which all higher education providers are agreed. 



The Quality Code is relevant to a wider audience than just HE providers, and QAA works with a wider audience to develop the Quality Code. Students are at the heart of QAA’s work and QAA engages directly with students and with representative bodies such as the NUS



We also recognise that there are different audiences within HE providers, including those with specific responsibilities for quality and standards, academic staff, and those who act as reviewers for QAA.



Our ‘get involved’ page on the Quality Code web pages - http://www.qaa.ac.uk/AssuringStandardsAndQuality/quality-code/Pages/get-involved.aspx – indicates how people from different stakeholders can contribute to the development of the Code. In particular work on each chapter involves public consultation. 
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Part A: Setting and maintaining threshold academic standards

Part B: Assuring and enhancing academic quality

Mar 2012	Part C: Information about higher education provision

Oct 2011	Chapter B7: External examining

Jun 2012	Chapter B11: Research degrees

	Chapter B5: Student engagement

Sep 2012	Chapter B3: Learning and teaching

Dec 2012	Chapter B10: Management of 
	collaborative arrangements

Apr 2013	Chapter B9: Complaints and appeals

Jul 2013	Chapter B6: Assessment of students 
	and accreditation of prior learning

Mar 2013	Chapter B4: Student support, learning resources and 

	careers education, information, advice and guidance

Sep 2013	Chapter B1: Programme design and approval

	Oct 2013	Chapter B2: Admissions

	Chapter B8: Programme monitoring and review

Jul 2013	Chapter A1: The national level

	Chapter A2: The subject and qualification level

Chapter A6: Assessment of achievement 
of learning outcomes

Chapter A3: The programme level

Chapter A4: Approval and review

Chapter A5: Externality

The Quality Code Jigsaw
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APL Guidelines

Published September 2004

Applicable in England, Wales and Northern Ireland

To be incorporated into chapter B6: Assessment and APL

Starting: Nov 2012

Publishing: Jul 2013





Terminology

	Accreditation of prior learning is ‘a process for accessing  and, as appropriate, recognising prior experiential learning or prior certificated learning for academic purposes. This recognition may give the learning a credit-value in a credit-based structure and allow it to be counted towards the completion of a programme of study and the award(s) or qualifications associated with it.’

QAA Guidelines, 2004, Appendix 1





Possible issues

Fit with assessment (rather than B2: Admissions)

The Expectation – high level principle

UK Code – fit with Scottish practice

Link to credit frameworks

How far has APL practice progressed since 2004?







Principles: decision-making which is ‘transparent, and demonstrably rigorous and fair’

Evidence to support a claim:

Acceptability

Sufficiency

Authenticity

Currency

Decisions a matter of ‘academic judgement’





Development process

An advisory group representative of the UK HE sector

A specialist writer

A public consultation (approx 8 weeks)

Events

Written submissions

Publication following same format as other Quality Code chapters









Website:

www.qaa.ac.uk/qualitycode



Email: 

qualitycode@qaa.ac.uk 









How can I find out more?









Slide for where to go for more information and where to direct questions
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Recognition of Prior Learning  (RPL) in Tallinn University of Technology (TUT)

Ethel Ader

Office of Academic Affairs

ethel.ader@ttu.ee







Introduction

Public university with over 90 years of strong academic history. 

Founded as engineering college in 1918, acquired university status in 1936. 

Second biggest Estonian public university with 14 000 students.

Personnel of nearly 2000 persons.







8 faculties

Faculty of Civil Engineering 

Faculty of Power Engineering 

Faculty of Information Technology 

Faculty of Chemical and Materials Technology 

Tallinn School of Economics and Business Administration 

Faculty of Science 

Faculty of Mechanical Engineering 

Faculty of Social Sciences 











4 colleges

Tallinn College

Tartu College

Kuressaare College

Virumaa College







RPL principles

Within the RPL framework the following are recognised:



	»  previous studies accomplished at education institutions

»  continuing education

»  professional work experience

»  skills/knowledge acquired through voluntary activities or hobbies; independent learning 







RPL principles (2)

RPL can be used



»  in fulfilling admission requirements

»  in continuing unfinished studies

»  as part of studies

»  in changing the curriculum 







RPL and admissions in Estonia

According to the legislation in Estonia, a person without a previous level of education do not have access to the next.



However if applicants prior qualification does not meet the necessary entrance requirements, RPL can be used for replacing these qualifications.







Framework of RPL at TUT

At TUT

Academic Policies

Rules of Recognition of Prior Learning



The prior learning gained outside TUT may be accredited to the whole extent of the curriculum, except for the graduation thesis or final examination.



RPL applications can be submitted throughout the year. 







Information and counseling

RPL website, brochures

www.ttu.ee/vota 

Contacts, FAQ, first steps etc.



General RPL counsellors at the Office of Academic Affairs 



RPL counsellors in faculties and colleges







Assessment and quality

The assessment of RPL applications is done by the heads of curriculum or leading professors or lecturers, in some faculties and colleges a group of assessors form a committee of RPL. 



To guarantee the quality of RPL an RPL Board of TUT is formed from the representatives of faculties/colleges, Office of Academic Affairs, Open University and student body.







The costs of RPL at TUT

In most cases there is a fee for processing the application that is linked to the number of credit points you wish to get accredited (10€ per ECTS). 



Recognising previous studies accomplished at TUT are free of charge. 









RPL process at TUT

Self-analysis and counseling 

	Applicants can pass an e-course on self-analysis 



Get acquainted with Rules of RPL at TUT

	

Compiling and presenting the application (gathering proof)



RPL application can be submitted electronically through the Academic Database	







What kind of evidence is needed?

Documents enclosed have to include:



		in case of previous studies - official transcript and course descriptions; 

		in case of continuing education - certificate of the training or schooling course, training descriptions;

		in case of work experience - copy of the employment contract, job description, certificate from the workplace, porfolio etc.









RPL process at TUT (2)

Assessing the application

    The application will be assessed within 1 month.



Decision and feedback

	

	

(If necessary) appealing the decision







RPL limitations

		In cases of accreditation of prior and experiential learning, the overall capacity of studies must be at least 300 ECTS for master’s and engineering studies (in the end of doctoral studies 540 ECTS). 

		









RPL statistics 

2010/2011 Spring semester

Number of applications 713, applied ECTS 15 474, accredited 13 296

   19% of applications were based on non-formal  anf informal education - continuing education and work experience



2011/2012 Fall semester 

Number of applications 750, applied    ECTS 18 082, accredited 17 301



	16% of applications were based on non-formal and informal education







Statistics of RPL counseling at TUT

		 		Fall
semester
2010/2011		Spring
semester
2010/2011		Fall 
semester
2011/2012

		students		1601		1377		1208

		former students		301		386		241

		applicants		90		86		222

		externs		66		78		53

		others		72		96		47





















































       Contact details:

Ethel Ader

Tallinn University of Technology

Office of Academic Affairs

Phone: 	+372 620 3490



www.ttu.ee
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